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FOREWORD

The basitc responsibility of the These units ar;
Chelmsford social studies program is teacher in his use
the development of informed citizens that are found in
fully aware of the need for insuring 16 mm films and vid
the dignity and worth of the individuail, the Chelmsford med
for personal involvement in improving the suggested by the tq
society they have inherited, and for the program that ti

™ racognizing the interdependence of two things before |
e all peoples. In the largest sense, then, students: read ths
the goal of the social studies program vided cn the cultuj

in the Chelmsford Public Schools is to. and its related maf

prepare students for intelligent are resource units
participation in a free society. . to develop resourcs

. - the framework of gg

In order to develop a program to attitudes outlined
achieve this goal a variety of : . )
materials were examined along with re-. - - ~ The Chelmsford
cent research and curriculum develop- debted to Dr. Edit}
ment in sociali studies education. A Minnesota Project ¢
strong feeling developed as the result the Project's mate:
of this study, that materials finally testing and for he;
selected for use in the Chelmsford the field test per]
Schools should develop concepts and skills extendeéd to the cl:
from both the affective and cognitive tested and revised
domain. that the materials foster the de- in the Chelwnsford 1

velopment of the process of inquiry,
and that the program incorporate the :
systems approach in its use of media. CH
Cq
Following extensive field testing in
Chelmsford classrooms, materials de-~
veloped at the Project Social Studies
. Curriculum Center at the University of
{ ' Minnesota were selected to provide the
curricular framework for the Chelmsford
program. The resource units that
accompany this guide were revised in
light of classroom experiences by a team
of classroom teachers during the summer July 4, 1969

of 1969.
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These units are designed to guide the
teacher in his use of the multi-media kits
that are found in the classroom and in the

.16 mm films and videotapes available through
the Chelmsford media center. It is strongly

suggested by the teachers who worked with

the program that the classroom teacher do

two things before introducing the unit to his
students: read the background material pro-
vided on the culture and then survey the unit
and its related materials. Since these units
are rescource units, teachers are encouraged
to develop resource units of their own using
the framework of generalizations, skills, and
attitudzs outlined by the program.

. The Chelmsford Public Schools are in-
debted to Dr. Edith West, Director of
Minnesota Project Social Studies, for making
the Froject's materials available for field
testing and for her advice and counsel during
the field test periocd. Special thanks are also
extended to the classroom teachers who field
tested and irevised the resource units for use
in the Chelmsford schools.

Charles L. Mitsakos
Coordinator of Social Studies

July 4, 1969



40ALS FOR THE COURSE

The resource units make it clear that checked.
the fourth yrade course is designed to
teach attitudes and skills as well as "’ Teachers working witl
ceneralizations and concepts. This first time may be hot
section deals briefly with objectives handle comments and
for the course. Charts agrpended to cate that children a
ihis guide indicate more specifically upset by the values 4
the way in which goals are developed ple in other societid
in the different units. purposes of this couj
dren to understand wl
Behavioral Goals Related to Values ferently than we do,
and value different f
This course is designed to help stand that to these g
children develcpa number of the wvalues seems natural and rig
identified by taeg Center's staff as learn to accept diver
goals for the entire social stud.es in a werld in which A
program. For example, the units are diverse peoples. The
built to try to develop curiosity our ways are not the
about social data. The choice of units to live and that we g
for this level alsc indicates rather peoples of the world.
clearly the staff's concern for helping is not to get childrsg
children lIsarn to accept diversity as ‘ of these o*her cultur]
natural and to wvalue human dignity. to understand without
thinking that all of
I+ should not be thought that some of the pecple of the oth
the attitudinal goals are neglected of cultural relativit
merely because there is no check .ageinst by anthropologists.
them under a specific unit in the chart has written, "one may
on attitudinal scals. The checks in- what shculd by, on th
dicate those units in which the goals 'it is so.'" Childre
havs been kept in mind iu deSlgllT“ thiemselves how other
Spc"l""‘ arctivites and sometimes the and feel about things
entire unit approcach. lMany of the pect children to feel
tner attitudes will be reinforced would we really want
in onits in which they are not must lzsarn the values

society if they are t
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Teachers working with this course for the
first time may be bothered by how to
handle comments and questions which indi-
cate that children are surprised by or even
upset by the values and practices of peo-
ple in other societies. One of the main
purposes of this course is to teach chil-
dren to .understand why people act dif-
ferently than we do, w why they believe
and value different things, and to under-
stand that to these people such behavior
seems natural and right. Children should
learn to accept diversity in a nation and
irn a world in which theyv must live with
diverse peoples. They should learn that
our ways are not the only possible ways
to live and that we can learn from other
peoples of the world. . However, the goal
is not to get children to ‘adopt the wvalues
of these o*her cultures. Wwe wish children
tc understand without acdopting them or even
thinking that all of the ways are good for
the people of the other society. The idea
of cultural relativity is no longer acceptegd
by anthropologists. As one anthropologist
has written, "one may not accept what is as
what should by, on the mere grounds that
‘it is so.'" Children should learn to ask
thamselves how other people would think
and feel about things. We should not ex-
pect children to feel the same way. Nor
would we really want them t¢, since they
must learn the values and norms of their own
society if they are to live in it with-



out experiencing serious difficulties.
Children must learn that diversity is
not bad in and of itself, but that what
others do in other societies might not
be acceptable in our own society any

- more than our behavior would be ac-
ceptable in some other societies.

The teacher should try to avoid condem-
nation of a practice merely because che
does not like it. Children can be asked
to think about the consequences of dif-
ferent types of behavior for the peopie
who live in the society. The teacher
must be careful, however, to avoid.any
suggestion that a practice may make
people unhappy merely because it would
make hexr or even most American people
unhappy. For example, most Americans
would not like to have their husband

or wife chosen for them. This does

not mean that this form of marriage
arrangement makes the people of India
unsatisfied. The question of the ef-
fects of certain practices upon peo-
ple's feelings is a gquestion which can
be investigated through empirical
methods. _Studies have been made, for
example, of the. attitudes -of Indian
college students toward arranged mar-
riages. We need to lcok at this kind
of data, not consider how we would re-
act to practices which differ from ours.

When' children éxpress prejudices, the
teacher 'should make- every attempt: to

" as objectives in mg
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help them understand the behavior and also
understand that other people may think our
ways strange. Indeed,it might help at

times to give children examples of norms

in our society witich other peoples find
upsetting or foolish. It should help to

have children discuss some of the differences
which exist in behavior of different families
in ihis country. ' The teacher may also need
to ask children to think once again about

the ways in which other people are like us

as well as different from us.

Skills

This fourth grade course is designed to develop
many skills. A number of these are related

to methods of inquiry. Some of the geographic
skills were introduced in earlier courses and
are reviewed and developed more intensively

in grade four. They are also taught again

‘at later levels in the curriculum

The chart showing the sequential develop-
ment of skills in this course is presented
on pages 34-36 of this guide. It should be
noted that some of the skills are not listed

" as objectives in more than one unit during

the year (e.g. interprets flow charts or
models). Later units give pupils opportunities
to practice and improve the skill. Teachers
may find that they should work intensively

on the skill in a number of units. If so, they
should 1list the skill as an objective of the
later teaching units.



Some of the skills objectiwves should be
taught ‘in all of the units for which they
are listed. These are the thinking
skills related to inquiry (e.g., sets up
hypotheses, classifies data, applies
previously-learned concepts and generali-
zations to new data, 7generalizes from
data, and tests hypotheses against data).
Moreover, some of the geographic skills
should be emphasized in each unit in
which they are listed in order to teach
children to use them effectively and to
develop the habit of using them.

Other skills are listed for more than C
one unit, alsc. The teacher may decide

to postpone teacning the skill in the

first unit in which it is listed. Or

she may feel that it is unnecessary to
teach it to all children in the secnnd

unit in which it is found. However,

she may still wish to work with a small
group of children on the sill in this
unit.

Goals Related to Concepts and Generali-
zations

The Center has chosen to identify impor-
tant concepts and generalizations from
the various soc¢ial sciences and has tried
to provide for a sequential development
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of them in the K-~12 curriculum. The
sequence for grade four is interdiscipli-
nary. It is designed to teach chlildren
important concepts from economics, anthro-
pology, and geography. The concepts
taught do not constitute a structure for
any one of the disciplines, although

those in economics come close to doing so.
However, the concepts are important to one
or more of the disciplines drawn upon in
the course. The staff's point of view
about structure in disciplines is explained
in background papers #'s 1 and 2. For
further analysis of a structure for a
sperific discipline, teachers are referred
to the background paper on that discipline.
It should be pointed out here that even
though this course does not provide a
structure for each cf the disciplines
drawn upon, children will develop a struc-
ture for each discipline as they move
through the curriculum

Most of the generalizations to be developed
are presented in the terms of the social
scientist. No attempt should be made to
have children learn the statements as

they are presented in the resource units.
Rather, children should be encouraged to
generalize in their own words.

Even though the objectives for a particular
procedure within a resource unit do not



show clearly that the procedure is designed

to teach children aboui the culture con-

cept, the teacher should keep in mind the

fact that this concept helps tie the en~
tire curriculum together. Many of the
procedures in this course are designed
to teach different aspects of the cul-
ture concept. Details about what peo-
ple eat in the Trobriand Islands or in
India, for example, are included not be-
cause it is important for children tc
know these details. They are included
to teach children that all pecple must
ceat (a cultural universal) but that what
they =at and how they eat may differ
from society to society (sultural di-
versity). Data on Trobriand canoes and
sailing abilities are not important ex-
cept to develop an appreciation of the
skills and culture of the Trobrianders

and to teach the children something about

the economic and social organization of

the community. Details on the Trobriander's

kula arrangements are interesting in and
of themselves. However, they are in-~
cluded to teach children that some so-
cieties place much less emphasis upon

a market economy than we do or upon a
command economy than the Soviets do and
much more emphasis upon exchange by
reciprocal relationships. Such data
also help children understand that an
economic system is part of a total cul-
ture--that cultural values and norms
affect the kind of economic system which
is developed. In other woxrds, details
about cultures are included only because
they are needed to teach certain con-
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Locedure is designed

on the Trobriander's

cepts, generalizetions, skills, and atti-
tudes which are the important goals of the
program.

The Rationale for the Number of Objectives

These resource units differ from many units
in part because of the large number of
generalizations and skills to be taught.
The teacher should remember that many of
these generalizationsg and skills are found
in several of the units in the fourth grade
course., Moreover, many are reviewed from
earlier grades, and all will be taught
again through different content in later
grades. This means that it is not necessary
or wise to spend too much time clinching a
single generalization in any one unit.
Rather, children should generalize and hold
these generalizations as tentative--as
hypotheses to be tested more fully as they
study other.units. At the end of the course
they can generalize more fully about dif-
ferences in economic systems or factors
affecting output than they could in the
first unit. However, they should still
understand that generalizations may need

to be medified later, that they should

be held tentatively, always subject to
change in the light of new evidence.

Because of this reinfdrcement and further
development of concepts, generalizations
and skills, it is important for the teacher
to read through the objectives of all of
the units before she begins the course.

11
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It would be wise, also, to examine the

The charts
on goals, which are found at the end of
this guide, are keyed to show which ones
were taught in earlier grades.

TEACHING STRATEGIES

For a more complete discussion of inquiry
approaches in teaching, the teacher should
read a number of the background papers.
Background Paper #1 analyzes in more de-
tail the Center's point of view about in-

quiry as a teaching strategy and what in-. .

quiry involves. Background Paper #10
examines learning theory in relation to
the use of ingquiry. Background papers on
the individual-disciplines focus upbn in-
quiry methods and techniques used in those
disciplines, not upon inquiry approaches
to teaching, However, they discuss in-
quiry techniques which might be taught to
pupils in some of the courses.

The fourth grade course emphasizes a
teaching strategy which encourages chil-
dren to find out things for themselves
rather than one which emphasizes the
absorption of generalizations presented
ready-made by the. teacher. Children are

asked to make guesses or set up hypotheses.

They undoubtedly arrive at hypotheses by
drawing upon previously-learned concepts
and generalizations. They decide that

some ideas they have learned in the past

12
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might help them make sense out of this new
situation. They cannot be sure, but they
guess that this might be:so. Inquiry also
involves gathering data, testing their
hypotheses, and generalizing from their
findings.

The Center's staff does not believe, nor
does this course reflect a belief, that

all learning must be developed by this

type of teaching strategy. There is also

a place at times for children to find out
what others think about certain kinds of
data. They may do so by listening to the
teacher read a story or to a guest speaker
or by seeing films: Such activities may
help children compare sources of information
and provide them with opportunities to
evaluate sources. These activities provide
children with help in understanding different
points of view or how people in other cul~
tures may perceive things. The stories give
children a chance to identify with people

in the story and so to understand their
feelings. ‘

Stories which children listen to or which
they read also give children concrete data
from which they can generalize about cul-
tural diversity, about how culture is
learned, about norms and values, about
socialization, and abouit economics. The
teacher should not tell children the
generalizations. even when she may provide
the raw data from which they can generalize.
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There are many occasions in the units when
children view pictures and are asked to
make guesses about things from these pic-
tures. Questions in the guides should
help them make such guesses. Stories

and other materials, including maps, can
then be used to help them check on their
guesses.

Teachers should encourage children's guesses
as heing as worthwhile at some stages of
thinking as statements which present a com-
mentary on facts seen in pictures or found
in stories. At other times children shoulad
be askad to listen or look for things which
can be used to test these guesses or hy-
potheses. Even at this stage, however,
children should be rewarded for coming

up with new ideas about possible hypotheses
or for asking relevant guesticons which

have not been raised earlier. Whether or
nct children will learn to ask questions,
set up hypotheses, and generalize foxr
themselves, depends in part upon whether

or not such behavior is discouraged or
encouraged by teachers. However, the
teacher should not always say "yes" or
"that's right" or "good" when a child pre-
sents an idea which the teacher thinks
good. Rather, the teacher may wish to sug-
gest that this is a new idea or an inter-
esting idea and ask what ideas other chil-
dren have. Then children can test dif-
ferent ideas. Teachers can reward or en-
courage the kinds of behavior desired in
many ways other than by saying that the
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child has come up with a "correct" answer.

At times children may fail to limit general-
izations sufficiently or may «rrive at
faulty generalizations which cannot be
supported by present data and knowledge in
the social sciences. If so, the teacher
should not feel obligated to correct chil-
dren immediately. Rather she should have
pupils think of these generalizations as
possible hypotheses to be tested later.
Indeed, at times it is bheneficial for chil-
dren to over-generalize and later discover
that they must modify their generaliza-
tions. Thus 1f they have over-generalized
about econcmic motives or about how basic
economic questions are resolved in unit
one, they may have to modify their
generalization when they study the other
units. This experience should help them
learn the need to hold generalizations
tentatively.

When children arrive at generalizations
which are obviously contradicted by data,
the teacher needs to consider two gquestions.
First, do later parts of this unit or later
units during the year provide material to
heln them test these generalizations so
that children should be permitted to think
of them as tentative generalizations or
hypotheses until then? Second, do later

courses in the curriculum provide material

to help them test and limit generaliza-
tions? For example, will units in grade

"five help them iimit a geographic

15
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generalization which they have arrived at

is wrong.
in one of the fourth grade units? :

If the answer to either question is "yes," THE FOCUS OF T

P it may be wise to let pupils hold these

generalizations tentatively but to re-
mind them they should think of them as
hypotheses to be tested in later units.
This is probably the procedure to use
if the generalization represents an
over-generalization which does not take
into account some of the more sophis-
ticated limitations which a social
scientist or even an older child might
place upcn it.

On the other hand, suppose the answer to
both questions is "no." Or suppose that
. the generalization is not just too broad
but is obviously contradicted by data
which children have already come across
or which could be presented to them in
an understandable from within the unit
beign studied. The teacher should then
spend more time helping children test
their generalization at this time.
than merely telling children that their
generalization is wrong or needs to be

limited, the teacher might confrent chil=-

dren with data. For example, she could
read excerpts from books, tell stories,
show pictures or films of merely relate
certain facts. This data should be such
as to lead children to modify their
generalization or arrive at a better
generalization without telling them what
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THE FOCUS OF THE FOURTH. GRADE COURSE

The fourth grade course continues to use

the theme of "Communities Around the Worid,"
but the course has an economic emphasis.

The different communities are used as ve-
hicles to teach children about contrasting
economic systems. Children will spend a
large portion of their time finding out

in simple terms how our own economic sys-
tem operates. However, they will discover
that in some socizties the government plays
a much greater role, and that in some so-
cieties there is much greater emphasis

upon exchange through traditional reciprocal
relationships than by a 'market system or
governmental decisions. Children will see
that the total way of life, including cul-
tural values and the social system, affects
the economic system.

Although the focus of the fourth grade
course 1is upon economics, the economic
institutions are added to other institu-
tions studied in earlier grades. By the
last half of the course, children will be
studying total cultures in order to sce

the relationship of the economic system

to the rest of the culture. This means that

-the course continues to develop conceptis
related to culture, social organization,

and social processes. Children should ac-
quire data to enable them to generalize

17
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more fully and carefully about cultural
norms and values, about culture as learned
behavior, about cultural diversity, and
about cultural universals and the psychic
unity of mankind. They should also be
able to generalize more fully about con-
cepts related to social organization, so-

cial processes, and cultural change.

The communities are also use to teach
children additional site concepts and re-
view many of the site concepts and geo-
graphic skills learned in earlier grades.

GENERAL QUTLINE OF THE FOURTH GRADE COURSE

This course inciudes the following -units:

Unit 1--Our Own Community--An Economic
Emphasis.

This unit begins with fanily experiences
which children will be able to draw upon
to develop simple ideas about consumer and
capital goods, durable and non-durable

goods, the production of goods and services,pils' own ec

and producers. Still using family ex-
periences and the local community, the
unit helps children understand the concept
of economic scarcity. Children develop a
simple flow chart to help them understand
how our economic system operates. They
gradually add more and more variable to
this chart. The unit helps children learn
about barter, money, and banks. Children
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study different .factors of preduction,
learn the role of savings in investment

in capital goods, and analyze ways in .
which organigzation of production (e.g.
division of labor, specialization, mass
production) affect output and interdepen-
dence. Children also-look at factors which
affect consumer choice, factors affecting
prices and wages, and ways in which busi-
ness firms compete and are organized.

The unit continues tec build some geographic
ideas related to factors affecting where
things are likely to be produced. They

spend considerable time trying to f£ind out
why certain goods are produced in their

local community. The unit ends with an
attempt to help children summarize the

ways in which the market serves to help
resolve basic economic questions ard how

the market is modified by government policies.

Unit 2-~A Soviet Community--Urban and Rural

This unit provides a contrast to the pu-

ods and services,pils' own eccnomic system and illsustates

a modified command economy. Children draw

-upon what they have learned in the second

grade course on the Soviet family to analyze
how the Soviet people are affected by econo-
mic decisions of the government. They also
study the operation of the economic system
in more detail in both urbkban and rural areas.

Cchildren study more site concepts about the

19



J.5.5.R. as & whole than in the second

grade. They are asked to draw many in-
ferences fxom a comparison of different
map patterns. :

Unit 3--The Trobriand Islanders

This unit provides a useful example of an
aconcmic system in which exchange is af-
fected far more by traditional recipro-
cal relationships than by either the mar-
ket or any command system. However, as in
earlier units, children f£ind out that the
econonic system provides a mixture of tra-
ditional relationships, market, and govern-
ment. They also £in? out how rhange has
been taking place within the economic -
system and the wider culture. 1In oxder

to teach these ideas, children look at

the Trobriand culture as a whole, rather
than just economic institutions.

This unit is also used to teach children
a number of site concepts. 1In addition,
it is used to teach them how to use the
grid of parallels and meridians and an
atlas index. to locate places.

Unit 4~-A Village in India

Although this unit focuses upon a village
in India and upon caste relationships which
affect exhange in the village, it also
presents a brief treatment of how life dif-
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i of how life dif-

fers in cities. Children spend much tinme
studying reciprccal exchange in the villages
but find out also “that the people in villages
are affected. in part by a market and by
government policies. In the last part of

the unit, they are introduced briefly to

the idea of overall economic planning of

a different type than that found in the
Soviet Union.

Although this unit focuses upon economic
institutions, children study the larger
culture of the p=ople in order to Ffind out
how cultural values and norms and how social
institutions (particularly the caste system)
affect the economic system.

The unit is also used to review a number of
geographic concepts, generalizatiocns, and
skills. and to teach new ones.

Each of these units calls for a slightly
different emphasis upon kinds of materials
used. Ur.it one depends largely upon the
use of community resources, upon things
which pupils can see, visit, or find in
their own area., Unit two depends more
heavily upon maps, audio-visual materials
such as pictures, films, and filmstrips,
and s:taving the teacher read stories or.
descriptions aloud in c¢lass. Unit three
calls for greater use of stories which have
been prepared by the Center for the children
to read. However, this unit, too, depends
heavily upon the use of pictures. The

last unit provides some written materials
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Tt is lmportant to note the way in which
fourth grade course fits into the entire

-‘ 7

riculum. The kindsrgarten program’ i
desi tgned to acqu waint children with the
general idea of
and with simple geoyraphic concepts and
skills, Children will have studied theirx
own neighborhood, learned something about
directions and distances, made simple maps
and learned to use simple globes and maps.
They will have found out that communities
and countries are dependent upon each
other for many goods and resources.

They will also have been introduced to the
idea of change in the environment which-
results both from natural forces and from
man's activities.

It seems appropriate to have children
begin their study of culture by focusing
upon only one institution-~an institution
which is close to their lives. The two
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stitutions. Again some sconomic concepts
are developed, but the major focus upon

he world economic institutions does not coire until

grade four, One unit in grade tiree fo-
cuses upon the non-—economic aspects of the
children's community.

1n each of the grade levels from one to four,

institutions are added to a study of other
institutions which pupils have examined
earlier. That is, as children look at the
Manus or Paris community in grade three,

they will also notice some things about the
family life in these communities. ' As children
loeck at economic life in the village of India
in grade four, they will find out much about
the family life and the social and political
life in an Indian village. In this fashion,
children study more institutions in each grade
level until they 2re able to look. at total
cultures without too much confusion.

(D2P



=11~

THE FORMAT OF THE RESOURCE UNITS

The main part of each resource unit is

set up in a double-page format to help
teachers see the relationships among ob-
jectives, content, teaching procedures,
and materials of instruction. The ob-
jectives column is found in the first -
cclumn on the left-hand page. This column
answers the questions: Why should we

use this procedure or teach this content?
What should be the focus of the procedure?
The second column on the left-hand page
presents an outline on content. This col-
umn answers the question: What topics )
should we teach? The first ¢olumn on the

right-hand page includes suggested teaching

procedures. This column answers the
question: How can we teach these objec-
tives and this content? The final column
on materials of instruction answers the
question: With what materials can we
teach these objectives and this content?

A key is used in the objectives column to
make the type of objective stand out clear-

ly. Generalizations are prededed by a G and

are in plain type. Skills are preceded by
an § and are underlined.- Attitudinal
behaviors are preceded by an A and are in
capital letters.

If no objective is found in the left-

hand column for a particular procedure,
the teacher should look at the last objec-
tive(s) listed in the column for a single

procedure. &
until a dif:j

It should bé%
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procedures &k
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ns are prededed by a G and

procedure. An objective is not repeated
until a different objective intervenes.

It should be noted that any one teaching
procedure may help develop several general-
izations, one or mcre skills, and one or
more attitudes. Indeed, the most useful
procedures are frequently those which

help achieve several types of objectives.

By knowing what generalizations(s) are listed
for a particular procedure, the teacher can
direct her handling of the procedure to
appropriate ends. As stated earlier, how-
ever, she shculd not feel that children .
should learn a generalization as the result
of this one procedure. The ‘procedure
should help lead {0 the development of the
generalization but is almost never the only
procedure aimed at accomplishing this end,
even within the same unit.

If nothing is printed in the content column
opposite a particular procedure, the
teacher should look at the last content
presented for an earlier procedure. It

is not repeated for each new procedure.

The materials column does not include
complete bibliographic data nor all of the
references which might be used, The biblio-
graphic data can be found in the biblio-
graphy at the end of the main body of the
unit. The bibliography frequently includes
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other books and materials which may be
used in the unit but which are not so
necessary as those listed in the body of
the unit. Teachers are encouraged to add
other materials as they are published or
suitable materials which are in their
school libraries but which are not listed
in the bibliography..

ADAPTING RESOURCE UNITS TO SPECIFIC COURSES

The units provided by the Center are re~

source units. Nakuralliy, teachers are expec—

ted and encouraged to add their own ideas
for materials and teaching procedures.,
These units are intended to suggest
possibilities, not to present a cut-and-
dried course.

Since these units are resource units,
teachers are not expected to use all of
the suggested procedures. Indeed, they
could not do so in any one class. Rather,
they shoul selesct and add procedures
which are most suitable for each class.
They should consider a number of factors
as they make this selection.

1. The cbjectives which they wish to em-
phasize in the unit.

Suppose the teacher .discovers that
children need much more help on cer-
tain map-reading skills. She may wish
to add some obiectives which are not

('_);’A
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included in the resource unit.  On the
other hand, suppose she discovers that
children have developed considerable
ability tn use a specific map-reading
skill. She may then wish to omit

this skill as an objective or at least
merely review its use rather than
using all of the activities designed
to teach it. '

The general ability level of the class.

For example, in a class of largely low
ability children the teacher may wish
to spend more time on some of the
activities which call for making con-
crete items, manipulating things, or
drawing.

- The differigg=abilities~and"interests

of class members.

This criterion is particularly impor-
tant in selecting individual and small
group activities and in helping chil-
dren find the bcooks and materials at
their reading level.

Previous experiences of children.

The selection of objectives, content,
procedures, and materials will depend
in part upon: (a) previous experiences
outside of school, such as trips,
visits to museums, where ehildren have
lived before coming to the community,
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socio-economic hackground ¢f children,
etc.; (b} earlier schoocl experiences,
including whether or not children

have come through earlier courses in
the Center's curriculum. Much more
attention will have to be paid to geo-
graphic skills and concepts, for ex-
ample, if children have not come
through earlier courses in the Center's
curriculum.

The rest of the school curriculum, both
in soclal studies and in other fields.

The teacher will need to consider ques-’
tions such as the following: What are
children learning in their science and
mathematics units which might help

them in social studies? For example,
are they learning anything about maps

in one 0of the new math programs? Does
any cf the work in science help themn
understand globalism or climate, etc.?

Materials available for the course.

Some procedures will have to be omitted
if needed materials are not available
or if other materials cannot be
substituted. {However, the teacher

can attempt to obtain such materials
for another year.)

THE PREPARATION OF THESE MATERIALS

The Curriculum Center at the University
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of Minnesota had as its major goal the
development and try-out of a new curri-
cular framework for grades K-12. The
basic assumptions of the staff and the
criteria for selecting topics are dis-
cussed in the Centexr's Background Paper
#1. A tentative curricular framework
was used in developing-.a-series of re-
source units and sample pupil materials
at various levels where they were needed.
No attempt was made to develop a complete
set of materials for childrer. Rather,
the aim was to try out the curriculum,
using as many materials available from
other sources as possible, and supple-
menting these materials with a few ae-
veloped by the Center only where they
were needed -in order to teach the units.

The resource units and materials for chil~
dren were developed by a number of people.
Background papers for use by those pre-
paring the units on the Soviet Union, the
Trobriand Islanders, and the Village in
India were prepared by Rufus Logan, then

a professor of econcmicsg at Gustavus
Adolphus College in Minnescta, Shirley
Holt, the staff's anthropologist, and
Ardis Gustafson, an elementary school
teacher in North St. Paul who was on leave
taking graduate work in anthropology and
Bducation at the University of Minnesota.
Drafts of units for preliminary tryout
were developed by Joan Jurkovic and Diane
Monson, instructors in the College nf
Education at the University of Minnesota,
and Ardis Gustafson of the North St. Paul
Public Schools. The original units on
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the Soviet 'Union and on the Trobriand Is-
landers wete developed under the general
direction of Professor Vincent Rogers,
those on the U.S. community and on India
under the general direction of Professor
Everett Keach. Following several try-
outs in Public schools; the units were:
revised by Edlth West and Ardis
Gustafson.

The materlals‘fsr children on India '~
were developed by Ardis Gustafson and
those on the Trobriand -Islands by Pro-
fessor Edith West.

Following a period of field testing in
the Chelmsford Public Schools, the units
were revised by a team of Chelmsford
teachers during the summer of 1969.

Leda Droain, June Gould, Jean Gurecki,
and Gail Hennigar made up this team
under the general supervision of

Charles L. Mitsakos.
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SEQUENTTAL DEVELOPMENT OF CONGEPTS

U.s.

U.S.S5.R.

Trobri-
and
Islands

India

LCONOMIC CONCEETS

l. Scercity

2. Economic Goods

3. Production

L. Congumption

5. Economic goals

6. Output and growtn

a. Productive resources or factors of production

¥1) Natursel resources

2) Labor {producers)

3) Capital gocds

b b ol B B B o I o

b. Savings and investment

¢. Techuological development

d., Organization of productive resources

1) Division of labor and specializatlon

P4 ol >4

a) Mass productilon

(1) Agsembly line

2) Businegs Tirm

a) Individual proprietorship

b) Partnership

¢) Corporetion

4} Cocperative

L Ehchange

Ya. Trade

1) Barter

2) Money

b. Ranls

B Distrivution

a. Wages

b. Interert

c. Frofits

1) Costs of production

d,. Taxes and goverument expepditurss

P o) bag ) D4 < F€#£?4b<#ﬂ L b B b h€>¢>ﬂ><><:% bl B B B B b

* , TMtroduced in earlier course,
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U.s.

U.3.5.R.

Trobri-
and
Islands

India

9, Living levels

10, Economic.system or Means of Allocation

X

a.

Market economy

b.

*—7 Price Competition
Smﬁ%

*(b) Demand

PP

2). Private enterprise system

bl [ el e ||

Command economy

1] UGVEXnment ownership

el Lo B B 8ol B e e

154

. TreditIional economy

Q.

1) Reelprocal relationships system

Mixed economy

S

Change. In system Of &llocation

Cal o

a1 e b

“ NTHROPOLCGTICAL AND SOFIOLO&I”AIVVONhEFf§

*#1. Culture

- *a,

“Norims and values

*b.

Learned behavior patterns

¥e.

Diversity and unlaueness

*d'

Universals (Inciuding psychic wnity of mankind)

*a.

Integration

¥F,

Change

*

ociai Organization

1) Diffusion

Continuity or persistence

a.

Roles '

¥b.

leadership

*c.

Ins»itﬁiions

“NNMNNN”NNNN%NN L B

*1) Family
*2) School
#3) Religious

#h; Political
Economic

d.

5t P

Stratification or class

s b ke

1) Caste

2) Social mobility

3) Stetus
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U.S.U.5.8.R, | Trobri- jIndia
: and
Islands
*¥37 Social Processes X X X X
~ #a, Socislization X X
¥b. Conflict X X
1) War X
2) Revolution X
c. Recinr~cal relaticusinips X X
1(‘:LITIC ‘ ‘EPIS
1. Gove. -, services X X X
2. Revoluvion X
*3, lav X
. GEQGRAPHIC CONCEPTS
*T . Globalism: earth-sun relationships X X X
°9. Divergity or varisbility X X X
3. Tocation X £ X
- ¥a, Position X i X
¥b. Situation X X X
*(‘ Site X. X X
ﬁ) Landforms X i b4
-x-a.) Flevation X p X
*b) Mountains X X X
%#:) Tlatean - K4
*3§) Piaine X X
*e) Coral atoll ¥
*f) Coral reef X
¥g) Island ¥
*2)-Water -
¥*g) (Ocean X X X
¥b) Iagoon . X
%¢) River X X
¥3).Climate X X X
~  *a) Temperature X X X
*b) Growing oeason X X X
¥c) Precipitation X X X
- . (1) Monsoon .
#¢) Seasonal variation X X X
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UISI UIS_IS -Rt Trobri‘ Indi&
and
Islands

#[f) 501l

- _a) Fertility ‘ X

<

b) Exhaustion

#5) Vegetation

sl pafoel >¢

&) Rain forest (and Junglef

e

. %b). Conifercus arnd hardwood forest X
¥c¢) Desert .

. d. Tundra.

L e

Steppe

*6) Man -made features

.. ¥a) Village

*b) Cilties

>4

#} . Interrelatedness

. *g. Tragde

#b., Interdependence
%¥c. Areal association

B ] (R P
b

#5.. Change

¥5,. Soil development end exhaustion

#b. Situation

%6. Cultural Use of Euvironment

T#a, Ways of making a lfving ' X
*1) Fishing .

*glFarming

L Bl B B B BT R PR ] B PTG T £

3) Handicrafts ‘ :
Eg Industry : X

*b. Population dispersion and d.ensity
1) Land use )

b

xkajx oI [ ] 0 PRTEW1 ) (S0 1 101 £ P PO
1

S b s e I ] I o

2) Urbanization
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SEQUENITAL DEVELOPMENT OF GENERALIZATIONS

- . o Own U.S.8.R. |Trobriand {India
Community Islands
- Bvery economic¢ system faces scarcity or a lack of enough X X X X

productive resources to satisfy all human wants.

&. Economic wants of people seem never to be satisfied,
since goods and services must be replenished constant- :
1y e&s they are used up, since population is expanding X
and since new inventions create new wants.

b. A productive resource is anything which can be used
to _produce goods and services. X ; X

1) There are different kinds of productive resources
factors of production) including natural resources
land), labor (man) and capital goocds (tools and '

machines and buildings to house p-oduction.) X
2) Many types of goods cal be produced from the same
resource. X

. Certalin basic economic questions ielated to allocation
dare resolved in some fashion by every society. Although
verhaps in no other way than tradition. These questions
are: (1) What and how much of each good or sérvice shall
be produced? (2) How much shall be produced in total? X X X
(3) How shall these goods and services be produced?
(h) How shall these goods and services be distributed
among the people?

&. There are many ways of deciding vho should get gcarce
goods and services. X

b. Economic systems differ as to how questions are re-
solved about what and how much to produce, how it shell
be produced, and who shall get what goods and services)] X X X

The fundemental difference between economlc systems 1S in
how and by whom - basic economic decisions over alloca-
tion of resources are made. X X

&, In & private enterprise system it is the market which
serves largely to resolve the questions of: \hat and
how much shall be produced$ How shsll it be produced ?

and Who shall get what products and services? X X X
1) Demand affects the supply of goods and services by
affecting prices. Other things being equal, thn .

@"'gher the price for a good, the larger the quantity
B MCliCh Will henAma ocwredlohla Pauw amla w
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2) Competiticrn among producers affects how things will
be preoduced in & private enteryrise econcmy, since
eaclt producer will try to arrive at the most
efficient use of productive resources in order to
compete with others and make greater profits.

The money incomes people receive, whether in the
form cf wages, interest, rents, or vrofits, is the
main factor in determining how goods and services
will be divided--who will get what rart of the
goods and services produced in a country.

[OY)

In covmand eccnomies most of the basic economic
decisions are made by the government.

1)The alioccation of resources in a ccumand society is

determined basically by the central rlanners, notlx
free consumer demand.

-3

In command econcmies, the wmeans or production are
almost all owned by the government and most of the
vasic economic decisions are made by the governmant

a}t In practice, in communist countries, the means
o production are almost all owned by the zov-
ernment and most of the basic econcmic decizions
are made by the government.

Government taxation and spending policies affect what
and how much shall be produced and who will get what
goods and services.

In a number of societies neither the govermment nor a
market system has been importent in affecting how
resources are allocated. Such economic systems are
based largely upon tradition. and reciprocal relation
ships which have grown up in the past. All societies
have some reciprocal relationships which affect
exchange to some degree.

Economic sys-ems are usually mixed, with both public
and private ovmership and with decisions made both by
the government and by consumers.

1) Frivate enterprise systems are really mixed econ-
, Miies, with government ownership of some means of

¢ . ; . H
E l(:roductlon end some common soclalized goods and !
'
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2) Even in a communist society, plant and farm mana-
gers make decisions, within limits, on how rescurcegs
shall be corbined to produce what the government
asks thewm to produce. X

3) In communist countries, consumers do have & say in
hovw they spend their money for products and services
aviailable to them. £

"L TIn all societies people have traditional relation-
ships by which they exchange certain things with
each other; this exchange is not affected
particularly by supply and demand. ] X X

T. Most economic systems are im the process cf coastant ]
change. ) X X

. The flow of income in a private enterprise system can
be broken down iato three genral types of flows: between
businesses and the public (producers and consumers);
between the government and both producers and consumers;
and between savers and investors. X

8. Businesses buy productive resources {labor, capital,
and natpral resources) from others and pay them wages,
interest, rent, and money for natural resources which
they in turn use to buy gocds and services from
businesses. X

b. People and business firms ray taxes to the government
and the government provides services to the rublic
and also buys productive resources from the public. X

¢. Many people save parts of their income by putting
it into bansk which lend the money to business firms
which in turn pey interest aad finally repay the baunk. X

» Barter is inefficient, the deveiopment of a monetary
system promotes exhange and so a division of lebor and
greater productivity. X

&. Darter consists Of the eéxchange of desired goods and
services for other goods and services without the
use of money. True barter involves attempts hy both

rarties to the exchange to get more and offer less., X X
~1J The exchange of gocds in Etrie bartering is
@ "ffected by supply and demand. . _ X ‘

.
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b. Farter is less .fficient zhan meeey for a punkter of
renscLa, : X
+) Barter i{s inefficient in that goouds oidl services
ars not necessarilv of ecusl value. X )
) Barii? is inefficient ain that gocds wnd services ’
can not always be divided to equalize value. X
- 3} Darter Ty ineffizient Ln Lhet weny cuds <o not
last well, X
C. Mone  serves as a medium of exchange, as a measure
of value, and as a storeer of value; it is divisible
and can be transported easily. X X
. Money is wanted for what it can buy; paper money has
. no value in and of itself. X
. In & merket econowmy, prices are aiftected by supply and
demand and prices affect supply and deuand. X X X
*a. Other things being equal, the lower the price, the T
sreater the dewand usually is; the higher the price the
less the demand usually is--except in the case of
certain types of goods. X
1} The degree to which changes in prices affect demand
depends upon the ‘degree to which consumers consider
the gocd or service essential to thenm. X
b. Gther things being equal, the price of a good risecs B
when the good 1s in short supply as compared to the
demand for the good and falls when the supply of the
good is larger than the demand at the existing
price. X
1) Vage rates are affected by The supply and demand
for labor in a market economy. X X
Firms compete with each other in many ways; this competi- - B
tion affects Low things are produced. X
os Firms moy ccnpote with cach cther ty heavy advertising
to mnke thelr products bebter known or to incrense the
imand for their product rather then for competing
' X

) ~ocde,
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b, Firms may coupete with each otlier by trying to improve

the quality of their product or by product differenti-
afion. X

¢, Firms mey compete with each otner b/ riring to dntrs -
duce substitute products which will be more attractive
to consumers or cheaper. X

a, Firms may compete with each s by cutting prices
which means that they must ccapete in cuttjvg Cioste
of production in order to male a profit and siay in
business. X

Business firms are organized a3 individual propriet dr;hi;;
as partmerships, as corporetions, or as producers' or
consumers' cooperatives. X

a. As compared with individual = ok
make possible a larger inves oo capital g
(wlth an accompanying mass pT“Ql'bLC and lover co
They als0 provide some legel safegusrds for owners
in case of business failure. However, the owners have
less independence. X

5 (9]
9]
L]
o
Ul
v
.

At any specific time, the total econciic cutput is
affected by the quantity and guality of produvstive
resources (natural resources, luhor, ani capital goods),
by the levels of technology, ang by the efficiency cf
the organizational structure. X X X

a. Output is affected by the qualily &s well as the
quantity of natural resources (land gnd minevals, etc.) X

1) The quality of land resources is aiiected Dy
soil fertility, climate, aund tonczraphy. X

b. Economic output is affecteqd by The guaiity o8 weirl
838 the quantity of labor. X X

c. Societies produce some capital gooac which 4o not
satisfy consumer wants directly but which are used
to produce more goods in the loxng run. X X

1) Capital formation througn savings is a najor means
of increasing an economy's total output over time,
because it increases productive capacity. Thus it is
a means of raising living levels. X

ERIC
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a) Savings (or forgoing present consumption) are
needed to obtain capital goods (for investment
or capital formation).

. Output is affected by the level of technology.

1) Output can be increased by technological progress
in the development of tools and machines and power
to replace menpowver.

a) New technolgoical developments bring improved
efficiency to tools and machines and increased
labor productivity. '

*¥b) Machinery and power make possible greater produc

vion per person and more complicated products.

e.

The organizational structure of the total economy or
cf any large sector of it (such as agriculture) affectd
efficiency and so output.

1)Output can be increased by a more efficient combin-
ation of productive resources (by the way in which
production is organized).

~*2)Division of labor and specialization make possible

increased production.

a) In division of labor no one tries to do all of
the job needed to satisfy wants. The jobs are
divided up and done by idfferent people. Even
one jch may be brcken up into a number of opera-
tions, cach of which is performed by a different
person.

b) Mass production assembly lines use divisicn of
labor and specialization to increase output per
worker.

c) Division of labor and specialization in most mass
productioa systems permit reduction of cost
rer unit produced.

X

). Specialization of individuals, companies, or regions
makes for interdependence.

X
Individuals

j&
Individ.
& regions

ERIC
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.- Specialization (by ind.viduals) meauns that one person
does only one task or job and becomes skilled in its
performance. (Definitional genmeralization) X
b. Cities usually have greater division of labor and
specialization than small towns or farm areas.- X
¢. Specialization requires some kind of market for the
exchange of goods, while the market, in turn,
affects patterns of specialization. ' X
d1. Mass prcduction factories need wass markets in crder
to be profitable. . K-
¥ e. The people who live in one community depend upon each )
other for different goods and services and heip each
other soive problems. X
- * . People in most societies of the world depend on people
who live in other communities or countries for certain
gocds and services and for markets for their goods. X X X
L. In all sccieties people have certain economic gcals. !
Although some economic goals are much alike different
societies place differing emphases upon them and even
have quite different geals. X
a. People generally would like to see their economic -
systems provide economic growth. (end so hlgher levels
—__ of living). X
b. Peoples differ in the degree to which theéy de51re a o
reduction in inequalities of income. . X
c. People differ in the degree to which they de31re , -
freedom of economic choice of occupation and dlsposal
G2 income. £
d. People differ in the degree to which they want to
rermit people to own productive resources and de01de
what they will do with them. X
2. The money Income people receive, whether in the form. of
wages, interest; rents or profits in & free enterprise
economy, is the mein factor in determining how goods and s
servites will be divided -- who will get what part of ®
the zoods and- aerv1ces Produced iu a country. X X

H WUE
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3. In general peop’e in this country wish to sell their
labor, land, capital, or goods for the highest incomes
possible in order to obtaln the largest amount of desired
goods and services possible. - X
L%,  The incentive to achieve the largest amount of goods and
services possible is modified by other incentives such
as a desire for prestige, the maintenance of personal
relationships, beliefs about what is right (bolstered by
beliefs in supernatural), ete. 4 ' X
a. People tend to work hardest at those jobs for which
they recleve the greatest incentive (monetary and non-

monetary). %
5. Living levels in the U.S. are high ccmpared to those in o
most countries. X
a. It is difficult to compare living levels between S
countries because of differences in the kinds and
amounts of government services provided people. X _
b. Differences in levels of living may result in rar® -
from differences in the stage of development rather
than in the type of economic system per se. X
c. Living levels do not rise unless output of '
production grows at a faster rate than ropulation, X

6. A serious gap between what people think they should have
in terms of levels of living and what they have umay
result in revolution if they can find no peaceful means

of achieving change. - X
7. War has serious physical and economic effects upon the -
people in war-torn areas. X

[8. The private enterprise system provides great freedom
of’ choice for consumers with incomes; these choices
are influenced by many factors.

a. Prices can influence our choice-making.

b. Preference can influences our choice-making.

c. Quality influences out choice-making.

LB B EA -

d. Packeging may influence consumer choices.

e Avertizng i usel To persuvade” cOnsumers to make
certain choices as against other choices.

ERIC
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J. ALl people, regardiess of where they live or to what
race, rationality, or religion they belong, have many
things 1n eonmmon.

*a.

ALl people, everywhere have certain bas.c physical
drives, although they satisly them differently

Review
from
grade 2

. Human beings everywhere have acquired the geed for

positive affect (affection) and interaction with other
Lhuman teings (gregaricusuess).

Review
from
grade 2

Hunan beings exhibit the same kinds of emotions {anger,
fear, sorrow, hatred, love) although they express them
in different ways and the emotions may be arcused by
different things.

Review
from
grade 2

*d.

Bvery culture must provide for the. satisfaction of the
elementary biological requirements such as food and
warmth, and the need for positive affect or gregar-
iousness.

- A1l cultures require a certain minimum of reciprocal

behavior or cooperation to obtain subsistence and
other ends of social life.

‘n all societies people have traditicnal relationships
by which they exchange certain thinzs with each other;
this exchange is not affected particularly by supply
‘and demand.

g. Ail societies develop rules for tracing Kinship

and
thus the group %o which people can turn first for help

in tize of need.

. All societies have some lavs (rules vhich will be

enforced throuvgh force if necessary.)

In all societies people are expected to behave in
certain ways and not to behave in certain ways; they
are expected to believe that certain things are good
and certain things are bad.

‘0.Pevple everywhere must learn to behave in the ways they

do, Jjust as we learn

to behave in the ways we do.

__(Culture is learmed, not inmborn.)

ERIC
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¥a., In every suciety human beings, learn a culture in .
the process of growing up; this culture iz the
learned behavior patterns shared by members of their
group.

b. People perceive things-in terms of their culture and
total Life experiences,

*c. All societles have some means of socializing childred

E)

1) In primitive groups, children are taught to earn
a living by parents and informally by other
adults.

21.The members of any group are Likely GO delegate
responsibilities and rights; they assign certain role
behsviors.

*a.

Femilies in all societies delegate different responsi-
bilities and rights (or specific roles) %o different
family members; age and sex are principles used in
all societies to differentiste family roles and
organize thes= roles into statuses.

>4

22.Ways of living differ from ome society to another; each
culture (way of life) is different (unigue).

*8.

Human beings have the potentiel tp exhibit extremely
variable behavior, depending uvpon their natural and
cultural eaviroument; they satisfy their drives and
neegds differently. ' - '

Societies differ in Terms of The Kinds of services
which cre provided by the government.

L

Eccnomic systems differ from one soclety to another.

The structure of the family varies from one society
to another. (However, the nuclear family is found
in all societies, even those with other forms.)

Jﬁev}l’few

two

from grade| ™

Families ususelly have some ecomamic functions, but the

economic function differs greatly from cme society
to another.

{1 Reviev
from grade
tvo

Femilies in some ocieties have religious or super-

nahbural functions (Including the use of magic).

People in differelt societies differ as to how they
expect people to act and as to what they think good:
and bad. _ !

ERIC | 44
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#h. Although all societies have sihie ¥ind of refigion(s),

~__religious beliefs differ from gociety to society.

23. The leadership of any group must try to maihtain the group

cohesion and orgenize its strategies to achieve its goals.

24, Governments provide many services’ which people cannot
provide for themselves.

25. Whenever things valued by & soclety are scarce, there
will be a differential access to and control of these
valued and scarce things by sub-groups within the society.

a. Status may be acquired by birth, achievement, age or
or some combination of these.

b. In socleties with & caste system, people are bcrn into
certain occopational groups and expect.certain
reciprocal relationships regardless of their ability;
in societies with greater mobility, they can hope to
rise further in the economic lsdder, but they must
achieve to do so.

1) Members of a c .ste usually follow specific occupa-
tions. :

2) Cagtes have a flxed relationship, one to the other,
which mgy involve exchange of services and mutual
responsibilites and obligations.

. 3) Members of a zaste cannot move out of Lheir caste,
although as the caste system changes, there is
more likelihood of vertical. mobility, .

b6 Although culture is always changing, certain verts or ...
elements may persist over long pericds of time.

*a. Culture changes, although it changes more rapidly and
- drastically in some places and times than in. others.

™1) Ionovations occur in all socleties; they occur in
ideas ond behavior, not just in things.

T ¥Z2) Tonnovetions way ccme about as a result of diffusion
or horrowing from other people.

* 3) Changes in one rert or a cuiture brlng change; 1n

other partes.

45
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b. Persistence coi culture traits may result from & lack of ;
exposure to conditiong which further change.

*c. Some values are conducive to change; some make change

. difficult.
. 1) Traditional socleties, which look to tradition for
* guidance, have very slow rates of economic growth

(growth in output).

%27. Bvery place has three tywmes of location; a position, a
situation and a site.

*a. Location is a position which ssts a phenomenocn at a
specific polint on the earth's surface.

*¥1) Things cen be located at specific points on the
earth;s surface, usually designated by an abstract
grid and described in terms of latitude and longitude

#b. Situation describes a phenomenon in aressl relationship
with otker pehenomena with whiech it is associated.

* c. Site relates a phenomenon to the detailed physical
setvting of the area it occupies.

' %28 Fhenomena are distributed unevenly over the earth's surface
' resulting in great diversity from one place to asncther.
No two places are exactly alike.

! % 8. Unevenly-distributed phenomena form distinctive patterns
on the map.

R S SN S S

b. Population is spread umevenly over the earth's surface;
many of the land areas are sparsely populat.ad.

i 1} A number 8f factors--climate, surface features,
natural resources, accessibility, and history affect
settlement patterns.

* 20 Temperature is affected by the distance from the equator,
elevetion, and distance from warm water bodies.

! *a. Temperature and seasonal differences are affected in

- part by distance from the equator; temperature ranges
are smaller near the equatpr than further away from it.

TE, Temperature is affected in part by elevation; air is
- cooler at higher elevations than at lower elevatioas il
latitude and distance from the sea are the same.

47
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c. Places In the interior of continents tend to have
greater extremes of temperature than do places along
the coast.

¥L] The ocean and otner Iarge Bodiss of Walsr ao ot
heat up s0 rapidly =s land nor cool so rapidly as
land.,

2) Vinds which blow over warm bodies of water (or lend
areas) carry warm air to nearby land areas.

*30. Vegetation ig affected by ftemperature and rainfall.

4 31. Soil in a particular place is affected Dy the Lyps of basif
rock in the region, the climate, vegetation, erosion,
and by hovw man treats the soil.

+32. Rainfall is affected by wind direction, distance from
bodies of water, and physical features which force winds tp
rise,

4 33. Nature chafiges the character of the earth THTougn Physical
processes.

9*3&. Man uses his physical environment 1n terms of his CULTUral
values, perceptions, and level of technology.

#2, Man changes to character of the earth.

-b. The topogrerhy of a regicn Loy Lrescnt Iinitations,
given a specific level of technology.

#35. Scme thiugs ond be produced Detter in one place ThHad Ih
abother because of climate, rsources, access to resources,
available transportetion, closeness to markets, labor
supply, people's gkills, etc.

&. Location of production will be influenced Dy nhatural
resources needed for production.

b. Location of producticn will be infTucenced by transpor-
tation factors.

¢. Location of production is infiuenced by physical
features which affect transportation and eccess to
resources. '

7S b I

d. Location of production is infiuenced by access TO mar-
kets, X
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*e. Different parts of a city usually bave different but
interrelated function. X ' ‘
*f, Some types of crops require much more human labor taen v
other types do. . . __ X
“go Differing crops need different amounts of watera ' : X

JA
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1. ATT.CKS DHCBLEMS TN A FATICNAL MAWER. . 1. . . B T
!

s#a. Sets up hypotheses. T *' T A T S D A

2. LOCSTES INFORMATION ERFICIEWILY, | _, B T

s g e v e s e —

B, Usog referencas 0 L00GaLS inLormabLion on 1oce.
cemmualty. Z

—n e e et T

« Uses enu’ﬂloped 188, L X
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o

¥&, Uses table OF contsnss o0 199@_&." ormation, v T AT Ty
3. L!ses bhoeok index to locate indosr megeina, 1 . . . X _
e, Uses library zard cabaicg to lowsle information S X

3. GATHERS IRFORMATICN FLFECTLVELY .

a. Reads for gde tails, to answer guos

_*b., Geips inf: >r:n%tmn UV SLULYINE DLCLUrGs.

. Wali, i g b sEvAing y Al e
_¥d, Caing 1Df’3""m:3.ui<?5wl_ﬁ_\_f‘_".1. stening, T
¥ e. inberprets simple pictogrephs, Sar Q""E’]}"L.,, an’
§ circle graphs.

£. Interprets chartg.

1) Gzins information by studylug diagia

g. interprete tawmlies.
®a. Gaing informstion by meking sod usi u‘i ;odel !
- 17 Inte “pxecs Taow charts or mcoel

1. Uses & dictioﬂary tc learn how Lo p; ONoUNCE

words end to learu the raeaJJ.rxg of words. X

¢ i P s R TR | e S8l

1) Caw chocse the corrcoct mean.ing Of a word by R S S ' -
velating the meaning to the context in
which the word is found. ! e

%+ TSER BFFECTLVE GUOGHAFHIC SKILLE. ‘ - o ' 1
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* 8. His 8 58¢d ey distanee ard orag. e S
~ w3) Compares ¢ Giscann 45 _with Koown _L Y . h T o
% 2) Compeles ereés. R _E__ .

———
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*b. Has & cense of Airvection.
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*1) Cen tell cardinal and intermediate directionk. ' Y N f
%2} Notices directions in relaticnship to own T ' ‘
. town. pei _ ' X - !
% 3} Orients a map toward the morih., | X T ‘; -
# 4) Orients a madp with globe,. .. T < i T T
. Uses atlas. T T TR N
1) Uses atlas index to loceft'° places= S R D R [
..d. Interprets maps. 7 T
1) Uses map scale tO estimate G1Starces. T TR Z g
2, Uses parallels cn globes and maps. - ) I
3) Uses global grid to identify directions. ¥ ’ I
L) Uses a map grid ToO locave ploces on o ape T TR
5) Interprets map symcols {n terms oF TAp T '“‘“T -
legend., X B4 \ X
a) Interprets map symbols for politlical i T
boundaries. X
+b) Interprets map symbols (color layers &cd |t Ty o e e
gradients, shading.) o X e n__J -
¢) Interpretfs 1ap symools tor rities and | | T T
towns. ' X
d) Urews inrerances Lrom & Culparison of ) -
different map ratterns on the same area z |
e) Dhifferentiates beuween swzll-scalz and - T
large-scale maps and knews when tc use
cach. b4 X
#F) Visualizea basic mep petterns., X '
5, EVALUATES SCURCES G [NEFCEMATICH T [ e
a. Looks for points of agreemsnt and disegrvesment
among authors and other gources ) ) X !
b. Differentiales between fact snd opmJ.cQ._ R R D D
5 ORCAVIZES AND ANALYZES INCORMATION AND wumm ] ]
CLUSIONS. ;
S S U SOV U DU
" a. Identifies differences in dats o 1 X » iy
_Tb. Classifies dafa. - S S S B AU
O

ERIC
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Own U.S.S.R. Trobriand India
Community Iglands
*#c. Applies previously-learned concepts and gen-
eralizations to new data. X X X
d. Makes graphs to help in analyzing data. X

__f e. Tests hypotheseg against data. X X X X

# L. Generalizes from data. X X X
T.. Works effectively witnh others.

*g. Is able to empathize with others. X

od




-3‘ -
SEQUENTIAL DEVELOPMENT OF ATTITUDES

Own U.8.58.R. Trobriand India
Community Islandg
*1, Is curious about social data. X X
2. Is committed to the free examination of social
attitudes and deta., Searches actively for dif-
ferent points of view and interpretations. X .
* 3. Respects evidence even when it contradicts pre-
Judices and preconceptions. X
4. Values objectivity X
5. Eveluates information end sources of information
before accepting evidence and generalizatvions. X
6. Is sceptical of single-factor causation in
the social sciences. X
* 7. Appreciates and respects the cultural con-
tributions of other peoples (countries, races,
X X

and religions).
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